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WELLBEING	AS	CORE	SCHOOL	BUSINESS		
HANDOUT		
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WORKSHOP OUTLINE  

WHAT	ARE	WE	TALKING	ABOUT?		

¡  What	are	our	kids	dealing	with	
and	why	this	maEers	

¡  Your	experiences			

¡  What	is	wellbeing	and	why	it	
should	be	core	school	business			

¡  Risk	and	resilience	

¡  Teacher	–	learner	relaLonships	

¡  The	ecology	of	schools		

			

	WHAT	CAN	WE	DO	ABOUT	IT?		

¡  Being	an	agent	of	change	

¡  PromoLng	the	posiLve		

¡  Social	capital	

¡  Liaising	with	families			

¡  Strengths	based	approaches	

¡  Where	your	influence	might	lie				
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KNOWLEDGE OR WISDOM 
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¡  We	have	developed	knowledge	
and	skills	that	would	have	been	in	
the	realms	of	magic	and	mystery	a	
century	ago.			Air	travel,	the	
internet	,	heart	transplants	and	
the	genome	project	to	name	just	a	
few.		

¡  But	our	wisdom	is	not	developing	
at	the	same	pace.		As	individuals,	
within	families,	in	organisaLons	and	
in	socieLes	we	do	not	always	treat	
each	other	well	–we	are	lacking	
understanding,	compassion	or	
emoLonal	intelligence.			

¡  We	are	also	oTen	lacking	the	self-
knowledge	and	values	that	lead	us	
down	paths	that	do	not	bring	us	
authenLc	wellbeing.		

VULNERABLE CHILDREN ARE 
OFTEN.. 

¡  Challenging	children	and	young	people		
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WHAT	MAY	LEARNERS	BE	DEALING	
WITH?		

¡  AT	HOME	

¡  Neglect	/	Abuse	

¡  Family	conflict		

¡  Loss	/	family	breakdown		

¡  Caring	responsibiliLes	

¡  Special	needs		

¡  Physical	or	mental	health	issues	

¡  AddicLons	

¡  Anxiety	/	depression			

¡  			

¡  IN	THE	COMMUNITY		

¡  NegaLve	public	role	models	

¡  Poverty		

¡  Racism	/	Sexism	

¡  What	consLtutes	‘success’		

¡  Child	development	issues			

¡  Pressure	to	conform	

¡  Gross	inequality		

¡  CorrupLon	

¡  Unhelpful	public	policies		

¡  		
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DOUBLE WHAMMY KIDS  

¡  Children living with: 

¡  severe or chronic 
adversities 

¡  often can’t concentrate, 
be cooperative or make 
friends easily 

¡  many will be experiencing 
trauma 

¡  They may then get 
•  teased and bullied, 

•  negatively labelled 

•  into trouble 

•  punished – perhaps excluded 

¡  They do not see 
themselves as successful 
or belonging 

¡  The problems are seen as 
‘theirs’ 
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THE	PROBLEM	WITH	LABELS	

¡  They	define	the	person	

¡  They	promote	stereotypes	

¡  They	influence	expectaLons	of	others	

¡  They	provide	a	self-construct	for	the	student	

¡  They	‘posiLon’	responsibility	for	change	

¡  They	are	very	sLcky	

¡  Other	ways	of	thinking	are	oTen	more	helpful	

¡  Even	calling	children	‘naughty’	has	repercussions	on	how	they	think	about	
themselves	–	we	have	to	give	them	posiLve	messages	they	can	live	up	to.	

WHAT	HAPPENS	TO	THESE	KIDS			

¡  Rise	in	corLsol	levels	

¡  Stress	reacLons		

¡  Less	ability	to	focus			

¡  Hyper	vigilance	

¡  Hippo	campus	impact	–	poor	
retenLon			

¡  AnLcipaLng	rejecLon	

¡  NegaLve	emoLons	

¡  Over-acLve	amygdala			

¡  		

¡  Impacts	on	their	self-concept	

¡  Influences	their	expectaLons	
of	the	world	they	are	living	in	

¡  Influences	how	they	respond	
to	others			

¡  Changes	the	structure	of	their	
brain		

¡  And	their	geneLc	expression	

¡  		
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THE	WORKINGS	OF	THE	BRAIN		

		¡  The	amygdala	is	a	small	almond	shaped	organ	in	the	limbic	system	of	the	
brain.		It	is	the	seat	of	emoLonal	memory	and	goes	into	acLon	when	it	
perceives	threat	of	some	sort.		

¡  The	amygdala	sends	messages	to	the	rest	of	the	body	to	put	it	on	full	
alert	to	fight,	freeze	or	flee.		

¡  When	a	person	is	having	an	‘amygdala	moment’	they	are	totally	taken	
over	by	emoLon	–	oTen	fear	but	someLmes	expressed	as	anger.	

¡  The	messages	sent	by	the	amygdala	are	many	Lmes	faster	than	those	
sent	by	the	thinking	part	of	the	brain	–	the	neo-cortex.			So	the	amygdala	
overwhelms	thinking	unLl	the	threat	has	passed		

¡  Best	thing	to	do	is	to	acknowledge	the	emoLon	and	give	the	person	Lme	
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THE GROWING SCIENCE OF 
EPIGENETICS  

¡  Our genes give us pre-dispositions towards certain ways of 
being 

¡  Whether these genes are activated depends on our 
experiences 

¡  Although what happens in the first few years of life matters 
most the influence of the environment and other people is 
critical  

¡  We are each other’s environments – what we do impacts on 
others more than we can imagine – especially young 
children  
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STUDENTS	WHO	ARE	DIFFERENT		

¡  Special	needs		

¡  Different	ethnicity		

¡  Different	sexuality	

¡  Different	culture			

The	need	for	acceptance	and	valuing	of	diversity	-		a	combinaLon	of	
celebraLng	uniqueness	and	seeking	commonaliLes		

Diversity	is	not	the	problem		-	how	we	deal	with	it	is	what	maEers.		
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AFRICA	NEEDS	DIVERSE	STRENGTHS	
AND	ABILITIES			

¡  The	aim	appears	to	be	for	everyone	to	graduate	with	a	good	
degree	and	get	a	well	paid	job	with	status.		

¡  But	to	funcLon	well	a	country	needs	a	variety	of	skills	and	roles	–	
hairdressers,	lorry-drivers,	mechanics,	chefs,	care-workers.	

¡  Although	exam	successes	opens	doors	to	opportuniLes	we	do	
people	a	disservice	is	we	let	anyone	who	has	different	abiliLes	
feel	they	are	a	failure	because	they	are	not	a	doctor	or	a	lawyer	
or	a	banker!		

¡  We	need	to	educate	for	diversity	not	for	homogeneity	–	everyone	
being	the	same.			At	the	moment	that	is	the	system		
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THE	MYTH	OF	SUCCESS/HAPPINESS		

¡  Gold	medals	are	exciLng	
and	can	make	you	ecstaLc	
–	for	a	while!		
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¡  We	are	told	that	new	cars,	
big	houses	etc	make	us	
happy.	Poverty	leads	to	
misery	but	lots	of	money	
does	not	lead	to	lots	of	
happiness	¡  Many	young	people	want	

to	be	famous.	Reading	the	
life	stories	of	those	who	
have	‘made	it’	shows	that	
this	does	not	necessarily	
lead	to	lasLng	happiness		

¡  We	tell	learners	that	
working	hard	leads	to	
good	marks,	then	good	
jobs	and	a	happy	life.	Not	
always	unless	other	things	
are	in	place.		

WE	NEED	AN	EDUCATION	THAT		

¡  Demonstrates	that	every	learner	is	valuable	and	has	something	to	
offer		

¡  Uses	strengths	based	language	

¡  Makes	learning	meaningful	and	lessons	enjoyable	

¡  Promotes	creaLvity	and	thinking	skills		

¡  Gives	learners	a	voice			

¡  Enhances	healthy	child	development		

¡  Promotes	community	cohesion	and	cooperaLon	rather	than	
compeLLon	and	conflict		

¡  		
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TRADITIONAL PSYCHOLOGY 

¡  Diagnoses difficulties 

¡  Responds/reacts to problems 

¡  Addresses deficit, difficulty or pathology 

¡  Provides therapy, treatment and support 

¡  Looks often to eliciting change in the individual 

¡  We will always need psychologists to help with those who 
have long term and entrenched difficulties but… 
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POSITIVE PSYCHOLOGY AND 
COMMUNITY PSYCHOLOGY  

Positive Psychology:  

¡  Focuses on what enables 
people to flourish 

¡  Universal prevention – for 
everyone  

¡  Pro-active  

¡  Identifies and builds strengths 

¡  Solution focused 

Community Psychology  

¡  Aims at empowering people and 
giving them a voice  

¡  Explores what people need to 
flourish not only as individuals 
but also within communities and 
systems 

¡  Equality is paramount  
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ASKING CRITICAL QUESTIONS 

¡  What do people need for wellbeing – what enables individuals to thrive 
and flourish? 

¡  What do we need for a happy, healthy and civil society?  

¡  How are we already promoting wellbeing? 

¡  How can we intervene to reverse negative cycles.  

¡  What works, what are we already doing well and how can build on this?   
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WELLBEING	AND	WELFARE	IN	SCHOOL	
A	CHANGE	OF	FOCUS	

¡  WELFARE	

¡  Individual	students	

¡  ReacLve	

¡  Specific,	add-on	

¡  Picking	up	pieces	

¡  Finding	the	Lme	

¡  Experts	and	professionals		

	

¡  WELLBEING	
¡  All	students	

¡  Pro-acLve	

¡  Part	of	school	life		

¡  RelaLonships	and	resilience	

¡  Planning	Lme	

¡  Everyone	is	a	teacher	for	
wellbeing			

© Sue Roffey 2016 
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IT	BEGINS	WITH	A	VISION	OF	WHERE	
YOU	WANT	TO	BE	
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¡  If	you	don’t	know	where	you	are	heading	you	will	not	know	which	
steps	to	take	in	which	direcLon.		

AUTHENTIC WELLBEING: 
PERMA* 

¡  Predominantly	posiLve	emoLons	

¡  Engagement	

¡  RelaLonships	

¡  Meaning	and	purpose	

¡  Accomplishment/achievement	

*	Seligman:	Flourish	2011		
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KEYES AND HAIDT (2002)  

¡  Wellbeing is not simply an 
absence of mental illness 
but the presence of 
predominantly positive 
feelings and psychosocial 
functioning.  

¡  It is about FLOURISHING 
rather than languishing.  

We are flourishing when 
¡  we accept and like most 

parts of ourselves 
¡  we see ourselves 

developing into better 
people 

¡  we have warm and 
trusting relationships 

¡  we have a degree of 
self-determination	
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PRILLELTENSKY  (2006)  

Well-being is a positive state of affairs, brought about by the 
simultaneous satisfaction of personal, organizational, and 
collective needs of individuals and communities 
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NEW ECONOMICS FOUNDATION 
 

¡  Doing well – positive psycho-social functioning  

¡  Feeling good – about yourself, the world 

¡  Doing good –  the moral dimension of wellbeing  
(eudaimonia)  

¡  Feeling well – good health  
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5 WAYS TO WELLBEING  

¡  Connect 

¡  Be active 

¡  Keep learning 

¡  Notice 

¡  Give  

© Sue Roffey 2016 
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TWO	DIMENSIONS	OF	WELLBEING		

¡  HEDONIC		

¡  SubjecLve	wellbeing	

¡  PosiLve	feelings		

¡  FuncLoning	well	

¡  Coping	skills	

¡  Achievement		

¡  Success	

¡  Blessings		

¡  Content	at	the	micro	level		

¡  EDUAIMONIC		

¡  The	importance	of	meaning	in	life		

¡  Doing	good	

¡  Belonging		-	parLcipaLng	

¡  Making	a	difference		

¡  Acknowledgement,	graLtude,	
relaLonships	

¡  Context	and	process		

¡  The	bigger	picture	–	macro	level		
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THE MESSAGE… 

•  Individual and community wellbeing are symbiotic and 
inseparable 

•  A focus on wellbeing is in everyone’s interests 
•  Social justice and ethics are part of wellbeing 
•   “Wellbeing begins with ‘we’ “ 
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RESILIENCE 

¡  The more risks the worse your life chances eg 4 risks 
increases negative outcomes by 10 

¡  Resilience is the ability to bounce back after adversity to a 
positive sense of self 

¡  So what promotes resilience? 

© Sue Roffey 2016 

PROTECTIVE PERSONAL AND 
ENVIRONMENTAL FACTORS  

¡  A positive outlook 

¡  A sense of humour 

¡  Pro-social orientation  

¡  Intelligence with problem-
solving abilities 

¡  Persistence 

¡  Confidence and self-esteem 

¡  Androgyny 

¡  Willingness and ability to talk 
about issues  

¡  Having	someone	in	your	life	who	
rates	you,	thinks	you	are	
worthwhile,	believes	in	the	best	of	
you.		This	can	be	a	family	member	
but	is	oTen	a	teacher.		

¡  Not	giving	up	on	you	–	or	giving	you	
the	impression	you	will	never	
amount	to	anything	–adults	staying	
upbeat	and	opLmisLc	about	who	
you	are	becoming		

¡  Feeling	you	belong	and	have	
opportuniLes	to	acLvely	parLcipate	
in	your	community	–	whatever	that	
community	is.		
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RELATIONSHIPS AND FEELINGS 

¡  Exist everywhere all the time 
¡  Make all the difference to our quality of our lives 
¡  But we often only give them attention when they go wrong 
¡  We need to focus on raising awareness of the positive 
¡  We need to be pro-active  
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TEACHER-STUDENT 
RELATIONSHIPS MAKE THE 

DIFFERENCE 

¡  Where	teachers	acLvely	establish	good	relaLonships	with	
learners	both	have	a	beEer	Lme	

¡  There	is	less	tension,	more	cooperaLon,	more	mutual	respect	and	
more	posiLve	feelings		

¡  Hattie. J. (2009) Visible Learning: A Meta-analysis of over 
800 meta-analyses of effective education  Routledge 

¡  Expert teachers ‘respect students as learners and people, 
and demonstrate care and commitment for them’  

¡  It makes sense to promote the positive 

© Sue Roffey 2016 
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NEL NODDINGS: AN ETHIC OF 
CARE 

 

¡ The best self of the educator seeks 
a caring relationship with the best 
self of the student  

¡ So how do pupils know you care? 

HOW	DOES	A	LEARNER	KNOW	A	
TEACHER	CARES?	

¡  They	smile	at	me.	Smiling	conveys	warmth	and	liking	-	it	makes	others	
feel	beEer,	it	enhances	emoLonal	resources.	Research	shows	that	our	
emoLonal	states	and	bodily	representaLons	can	be	a	two	way	process.		
We	don’t	only	smile	when	we	feel	good	-	smiling	can	itself	make	us	feel	
beEer.		

¡  They	know	my	name		

¡  They	should	interest	in	me	and	ask	me	how	I’m	doing	–	and	not	just	at	
school	

¡  They	encourage	me,		they	are	proud	of	me,	they	listen	to	me.		
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WHEN WELLBEING IS CORE 
SCHOOL BUSINESS THERE IS… 

¡  …greater student engagement and academic outcomes for 
all 

¡  …better mental health and resilience 

¡  …more pro-social behaviour 

¡  …more teacher satisfaction and retention 

¡  Noble, T.. McGrath, H., Roffey. R. & Rowling, L. (2008) Australian Federal Scoping Study on Approaches to Student 
Wellbeing.  
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WELLBEING	AS	CORE	SCHOOL	BUSINESS	

¡  IS	NOT	

¡  A	mission	statement	

¡  A	public	relaLons	exercise		

¡  A	program	brought	in	from	
outside	

¡  Not	focused	simply	on	content	

¡  The	responsibility	of	a	few		

¡  		

¡  IS		

¡  HolisLc	

¡  Encompasses	everything	that	goes	
on	in	a	school		

¡  Focused	on	process	–	HOW	things	
happen		

¡  Everyone’s	responsibility		

¡  Everyone	is	a	teacher	of	wellbeing	

¡  Every	interacLon	is	an	opportunity	
to	promote	resilience			
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WHAT NEEDS TO HAPPEN: 
SUGGESTED PATHWAYS 

¡  Physical and emotional safety 

¡  Pro-social values – respect, kindness, flexibility  

¡  A supportive and caring school community 

¡  Social and emotional learning  

¡  A strengths based approach 

¡  A sense of meaning and purpose 

¡  A healthy life-style  
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HOW	IT	NEEDS	TO	HAPPEN:	
THE	ASPIRE	PRINCIPLES	

¡  Agency:	Children	and	young	people	making	decisions,	taking	
responsibility	

¡  Safety:		Physical	and	psychological		

¡  PosiLvity:		Strengths	and	soluLon	focused	language	–	acLvely	
promoLng	feelings	of	being	valued	–	having	fun	together	

¡  Inclusion:		Everyone	working	with	everyone	else	and	having	
opportuniLes	to	parLcipate	and	contribute	

¡  Respect:		Listening,	not	judging,	not	pufng	people	down	

¡  Equality:		FacilitaLng	an	equal	voice.		

© Sue Roffey 2016 
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THE	ECOLOGY	OF	WELLBEING		

¡  School	culture	is	not	staLc	–	it	is	alive	and	ecological	

¡  What	happens	in	one	part	of	the	school	impacts	on	what	happens	elsewhere	in	
an	interacLve,	nested	and	chronological	model	

¡  ConversaLons	create	culture	

¡  How	people	talk	about	students	and	families	in	the	staffroom	affects	
perspecLves,	beliefs	and	acLons			

¡  How	school	leaders	operate	is	criLcal	to	the	energy	and	moLvaLon	of	staff	

¡  The	way	teachers	interact	impacts	on	how	students	relate	to	each	other	

¡  The	way	schools	communicate	with	families	impacts	on	student	engagement		

¡  It	makes	sense	to	promote	the	posiLve		

© Sue Roffey 2016 

THE	POWER	OF	POSITIVITY		

¡  Random	acts	of	kindness	and	humanity	promotes	posiLve	
feelings	and	wellbeing	

¡  Laughing	and	playing	together	promotes	the	release	of	oxytocin,	
this	neurotransmiEer	aims	to	connect	us	with	others	and	
promotes	collaboraLon		

¡  PosiLve	feelings	increase	creaLvity	and	problem-solving	abiliLes,	
anxiety	and	negaLvity	shuts	them	down		

¡  We	having	mirroring	neurons	in	our	brain	–	emoLons	are	
contagious	

© Sue Roffey 2016 

PLAY	IS	ESSENTIAL	FOR	HEALTHY	
DEVELOPMENT		

¡  In	the	last	50	years	there	has	been	a	significant	erosion	of	
opportuniLes		for	free	play			

¡  Peter	Gray	on	the	decline	of	unstructured	play	and	the	emoLonal	
and	social	implicaLons	for	children	:	
hEps://www.youtube.com/watch?v=Bg-GEzM7iTk	-	16	minutes		

¡  Children	need	free	play	to	develop:	
•  empathy	and	relaLonship	skills,	imaginaLon	and	creaLvity,	research	and	

problem-solving	skills,	ascertaining	risk	and	making	good	judgments.		
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EMOTIONS	ARE	CONTAGIOUS		

¡  We	have	mirroring	neurons	in	our	brains	

¡  We	will	‘catch’	feelings	being	expressed	by	others	

¡  So	we	have	to	deliberately	and	regularly	promote	calm,	posiLvity	
and	kindness		

© Sue Roffey 2016 

USE YOUR TIME AND ENERGY 
EFFECTIVELY  

¡  Sow seeds – from little things big things grow 

¡  Do not spend anything on things you can’t do anything 
about.  What are these? 

¡  What do you have control over?  

¡  What might you influence? 

¡  How might you do that?  

© Sue Roffey 2016 
© Sue Roffey 2016 



1/12/16 

8 

CONNECTION, CONNECTION… 

¡  Feeling you belong, you are accepted and you 
matter is one of the strongest factors for wellbeing 

¡  Resilience research 
¡  Behaviour research 
¡  Prevention of violence research  

© Sue Roffey 2016 

SCHOOL CONNECTEDNESS 

¡  Journal of School Health 

¡  September 2004 

¡  Volume 74 Number 7 

¡  Aimed at High Schools and teenagers but much of it applies to all schools and students.  

¡  Mostly US focused but findings are applicable universally in western education settings 

¡  http://www.jhsph.edu/wingspread/Septemberissue.pdf. 

¡  Asian Journal of Counselling – Special Issue: 2011  

¡  ‘International perspectives on connectedness in children and adolescents,’  

¡  Vol. 18 Nos. 1 & 2  © Sue Roffey 2016 

EXCLUSIVE	BELONGING		

¡  EXCLUSIVE 

¡  bonding social capital (Superglue – David Puttnam) 

¡  Only those like me 

¡  May be intolerant of difference 

¡  Can promote racism, homophobia etc  

¡  An ‘I-it’ orientation 

© Sue Roffey 2016 

TEEN	KILLERS	DON’T	COME	FROM	
SCHOOLS	THAT	FOSTER	A	SENSE	OF	

BELONGING	

¡  Wike	and	Fraser	2009	(2009).	School	shooLngs:	Making	sense	of	
the	senseless.	Aggression	and	Violent	Behavior,	14(3),	162-169.	

¡  Schools	that	promote	a	sense	of	belonging	for	everyone		
–	not	just	those	who	are	the	stars	–	everyone	maEers,	everyone	
can	parLcipate,	everyone	is	valued	for	who	they	are		

¡  That	address	bullying	issues	not		just		by	cracking	down	on	
unacceptable	behaviour	by	focusing	on	friendship	and	inclusion	

¡  That	promote	understanding	and	value		

© Sue Roffey 2016 

INCLUSIVE BELONGING 

¡  INCLUSIVE 

¡  Bridging social capital (WD40 David Puttnam)  

¡  Open to all 

¡  Accepting of difference 

¡  Promotes equality 

¡  An ‘I-you’ orientation 

¡  Shared humanity  

© Sue Roffey 2016 

WHAT MIGHT INCREASE 
CONNECTEDNESS TO SCHOOL? 

¡  Show we care in ways that children and young people recognise 

¡  Encourage maximum participation 

¡  Give children and young people agency   

¡  Construct success experiences - personal bests / opportunities to demonstrate 
strengths 

¡  Make learning meaningful  / enjoyable  

¡  Provide structured opportunities for social and emotional learning 

¡  Embed healthy relationships as part of organisational expectations  

¡  Develop constructive home-school interactions 

¡  Enhance teacher wellbeing   

© Sue Roffey 2016 
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A	TOXIC	ENVIRONMENT			

¡  Ignoring	the	culture	of	a	school	is	like	lefng	the	
water	in	a	fish	aquarium	get	dirty!			

¡  Creatures	might	thrash	about	but	nothing	really	
thrives		

© Sue Roffey 2016 

WHAT	HAPPENS	IN	A	TOXIC	
ENVIRONMENT	

¡  Dominant	negaLve	voices		

¡  Both	subtle	and	overt	bullying	behaviours	–	inLmidaLon		

¡  Silence	and	silent	collusion			

¡  Bad	mouthing	

¡  Labelling,	blaming	and	scapegoaLng		

¡  Cliques	–	in-crowds	and	losers		

¡  BaEles	for	power		-	compeLLon	rather	than	collaboraLon	

¡  Focus	on	rules	rather	than	relaLonships		

¡  		 © Sue Roffey 2016 

THE	MICRO	MOMENTS	OF	SOCIAL	
CAPITAL	

¡  High	social	capital	exists	in	high	quality	connecLons	–	relaLonal	
micro-moments		(Jane	DuEon)		

¡  These	promote	trust	and	respect	and	enable	people	to	reach	
mutually	agreed	goals	

¡  These	have	a	strange	dual	impact	of	allowing	people	to	be	both	
more	vulnerable	and	more	resilient	

¡  They	leave	people	feeling	more	energised	and	relaxed			

¡  They	enable	people	to	be	more	emoLonally	expressive	and	
communicate	more	openly		

¡  They	enable	resoluLon	of	difference	and	are	more	flexible	and	
responsive	

© Sue Roffey 2016 

FROM A TOXIC ENVIRONMENT 
TO HIGH SOCIAL CAPITAL  

¡  From feeling unacknowledged to feeling valued 
¡  From feeling rejected to feeling included  
¡  From feeling ignored to being heard  
¡  From feeling disempowered and helpless to having some 

control  
¡  From feeling intimated to feeling confident / safe 
¡  From feeling anxious/fearful to being comfortable 
¡  From feeling a failure to feeling successful  
¡  From feeling miserable and negative to feeling positive/

optimistic 
© Sue Roffey 2016 

POSITIVE EMOTIONS BUILD 
SOCIAL CAPITAL  

¡  A feeling of being valued enhances cooperation 
¡  A feeling of being cared for enhances understanding and compassion 

¡  A feeling of being respected promotes respect for others and willingness 
to listen to them  

¡  A feeling of being included enhances commitment and motivation 

¡  A feeling of fun relieves stress and fosters belonging  
¡  A feeling of belonging enhances resilience 

¡  Feeling good improves creative problem-solving abilities  
 

All of this promotes well being and caring communities  
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PARENTS	AS	PARTNERS		

¡  They	do	not	have	to	be	on	the	school	premises	to	be	partners	

¡  Is	it	parental	engagement	with	learning	that	maEers	not	parental	
involvement	with	school	

¡  What	we	need	parents	to	do.	

¡  TALK	WITH	THEIR	CHILDREN	

¡  GIVE	POSITIVE	FEEDBACK	

¡  SHOW	INTEREST	IN	WHAT	THEY	ARE	LEARNING	

¡  PLAYING	GAMES	WITH	THEM			
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WHAT	CAN	WE	DO?		

¡  Messages	to	parents	about	what	educaLon	is	about	

¡  Messages	to	parents	about	their	importance.	

¡  Stressing	the	value	of	conversaLon	

¡  Strengths	based	language		

¡  PosiLon	them	as	experts	on	their	children	

¡  Asking	their	advice		

¡  PosiLve	messages	home	about	what	their	child	is	doing	

¡  Valuing	extended	families		

¡  Showing	them	games	to	play	with	their	children		
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MOST PARENTS WANT THE 
BEST FOR THEIR CHILD 

¡  They	do	the	best	they	can	with	the:	
•  Knowledge	

•  Skills	

•  Resources	

•  Support		

available	to	them	
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WHEN	DIFFICULTIES	ARISE		

¡  Invite	them	into	school	as	a	necessary	partner	-	who	can	help	you	
deliver	the	best.	Ask	them	to	bring	a	friend	

¡  Always	start	meeLngs	with	a	posiLve	about	the	child	–	dig	deep!		

¡  Ask	their	opinion	and	check	what	is	possible	for	them	to	do?	

¡  SomeLmes	parents	will	feel	inLmidated	by	school	authority.	Do	
what	you	can	to	be	on	the	same	level	to	show	respect	

¡  When	parents	are	angry	invite	them	to	sit	down	and	give	them	
space	to	have	their	say.		Keep	the	door	open	and	sit	by	it!		

© Sue Roffey 2016 

THE FISH PHILOSOPHY 
A STORY OF CHANGE 

¡  Be there 
¡  Play 
¡  Make their day 
¡  Choose your attitude  
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IDEALISM AND REALISM 

¡  It is the idealists who have a positive vision for where 
they are going who end up more realistic than those 
who stay with the current picture and say ‘what can 
you do?’ 

¡  Change is inevitable - you either let it happen to you 
or you can be active in determining the direction its 
going in.  

¡  Thank you for all that you do.  
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USEFUL	WEBSITES	

¡  www.sueroffey.com	-	you	can	download	arLcles,	blogs,	
presentaLons	from	here		

¡  www.circlesoluLonsnetwork.com	-	this	is	all	about	social	and	
emoLonal	learning	–	how	to	be	and	how	to	live	together	

¡  www.growinggreatschools.com.uk	-	not	yet	up	and	running	but	
will	be	soon!		
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